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Abstract. Target setting of  this article is to identify the most significant pain points associated with the peculiarities of the
manifestation of interference in closely related Slavic languages. The article experimentally identified and described the typology of
difficulties caused by the peculiarities of interlanguage interference of closely related languages, given linguistic and methodical
recommendations for overcoming them. Interlingual interference covers all language levels, this is especially pronounced at the
phonetic level, since there are significant differences in the system of vocalism and consonantism. At the grammatical level, there is a
difference in Russian and Ukrainian nouns on the basis of gender and number. One of the possible helpers in overcoming interference
is an active educational vocabulary, which should become an assistant in speech production. The teacher requires close attention and
differences in the norms of language etiquette in the Russian and Ukrainian languages.
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AHHOTaNMsl. YKPaHHCKO-PYCCKOE JIBYSI3bIUME SIBIIICTCS Ba)KHBIM IPHM3HAKOM sI3bIKOBOM cuTyauuu B Ykpaune. IIpenonasarenu-
(HUITONOTH MPHITATAlOT 3HAYNTEIbHBIE YCHIINS, YTOOBI MOTHBHPOBATH WHOCTPAHHBIX CTYIEHTOB K JTOOPOCOBECTHOMY H3YUYECHHIO
YKPaMHCKOTO s3bIKa. HapyIieHne sS3bIKOBBIX W PEYEBBIX HOPM YKPaWHCKOTO SI3bIKAa H3-3a MEPEHOCA MPHOOPETEHHBIX 3HAHUH H
HaBBIKOB PYCCKOTO IIPOMCXOJAT MPAKTUYECKU HAa BCEX CTPYKTYPHBIX YPOBHSX s3bIKa. VIHTepdepeHIus mposBIseTcs, HaYHHAS C
(hopMHUpOBaHUs CIyXO-TIPOM3HOCHTCIBHBIX HABBIKOB M 3aKaHUMBAs HApYIICHHEM HOPM JIGKCHUECKOH U IpaMMaTHYeCKOi
COYeTaeMOCTH B pedenpousBoacTse. Vccnemys JTMHIBOMETOAMYECKUH acleKT UHTep(epeHLUH ONU3KOPOICTBEHHBIX S3bIKOB IIPU
00y4eHUH HHOCTPAHHBIX CTYIEHTOB, aBTOPHI JAIOT NIPAKTUYECKHE PEKOMEHIALUH 10 €€ IIPEO0JICHUIO.

Knrouegvle cnosa: Mexnbsa3pIKOBOC BMEIIATEILCTBO, YPOBEHDb A3bIKA, 06pa3OBaTeana;1 JICKCUKA, HOPMBI SA3bIKa

INTRODUCTION. This article provides an analysis of the features of teaching a second non-native language in the
context of a closely related bilingualism.

Despite the fact that official Ukrainian Studies usually consider Ukraine a single-level and monolingual state, it
must be admitted that Ukrainian-Russian bilingualism is a system-forming feature of the linguistic situation in most
Ukraine regions.

If individual bi- and polylingualism enriches the linguistic personality, expands its linguistic and cognitive
horizons (let's recall the common quote attributed to J. Goethe: «As many languages you know, as many times you are a
human beingy»), then societal bilingualism often becomes a serious issue in language production, sometimes even
becoming «an excessive and unnatural phenomenon» (Gayovich), which destroys the basis of linguistic identity,
although it is indeed the linguistic factor in combination with cultural identity that is key in the formation of national
self-awareness.

In this article, we propose to outline the most significant pressure points associated with interference effects in
closely related Slavic languages. The study is novel in that it describes interference effects in the context of foreign
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students studying Ukrainian with previous acquisition of Russian, which causes a triple overlay: native — Russian
(systematically different) and Russian — Ukrainian (closely related).
LITERATURE REVIEW. Analysis of publications on the subject suggests that interference effects in closely related
and systematically different languages are multidimensional, extensive, and affect all levels of the compared languages.
Suffice it to recall the studies by Kh. Agitev, V. Admoni, Yu. Apresian, A.Balzeg-Shram, G. Schumacher,
L. Barannikova, N. Baskakov, L. Bloomfield, Baudouin de Courtenay, M. Bulakov, L. Bulakhovsky, U. Weitreich,
E. Vereshchagin, V. Vinogradov, B. Gavranek, V. Gak, B. Gornunga, Yu. Zhlukhtenko, L. Zilberman, T. Iliashenko,
D. Imedadze, R. Slimchuk, M. Kopylenko, V. Kostomarov, M. Kochergin, A. Kunin, A. Lyubarskaya, M. Mikhailov,
V. Moskovich, E.Passov, A.Reitsak, V.Rosenzweig, A. Rosetti, V.Rusanivsky, S.Semchipsky, E. Sapira, V.
Stolbunova, A. Suprun, M. Uspensky, F.Filin, E. Haugen, N. Shoinsky, A. Shirokova, D. Shmelev, G. Shukhardt,
V. Shcherba, G. Lkobeon.

The purpose of this article is to describe interference effects at all levels of closely related Russian and Ukrainian
in order to minimize the errors in language produced by foreign students who are in a difficult linguistic situation of
learning a second non-native language.

RESEARCH METHODS. The article experimentally identified and described the typology of difficulties caused by
the peculiarities of interlanguage interference of closely related languages, given linguistic and methodical
recommendations for overcoming them.

RESULTS AND DISCUSSIONS. In order to classify interference effects with the aim to describe them linguo-
methodologically and provide recommendations for overcoming them, we conducted a preliminary analysis of the
features of Ukrainian-Russian bilingualism.

It is no coincidence that at the 9th International Linguistic Congress the issue of bilingualism, which was long
underestimated or not considered at all, was proclaimed one of the central problems of linguistics (Yakobson 1965).

Bilingualism as a complex and ambiguous phenomenon is studied by different sciences from different
perspectives, which each time is determined by the goals and objectives of a particular bilingual study.

Here, bilingualism is considered as a fact contributing to the comprehensive development of the individual, in
contrast to the point of view on bilingualism common in foreign sociolinguistics as a temporary, transient phenomenon
that differs from the natural state of using a single language: «The situation of bilingualism in and of itself scares away
traditionally-minded linguists» (Martine 1972: 84).

Ukrainian-Russian bilingualism has its own characteristic aspects, which is a consequence of the genetic,
structural and areal proximity of two closely related languages.

Foreign students, who have just mastered Russian at a certain level, find themselves in a linguistic situation,
which makes them master another non-native — Ukrainian — language, closely related to the previously learned Russian
and systematically different from their native language.

That is why it has been repeatedly proved that when learning a new foreign language one should not use an
intermediate language: triple translation (for example, Ukrainian — Russian — Persian) prevents a foreign student from
directing all their mental capabilities and attention to the study of the semantic and structural features of the language
that they are beginning to learn. Therefore, to systematize the input, it is recommended to use the demonstration
(subjective, pictorial, motor), interpretation, and context techniques (Antoniv, 2010). But such a «monolingualism» in
the classroom, of course, would have better «worked» if students would also hear the Ukrainian language in unofficial
communication (as in the territory of Western Ukraine). Daily use of the Russian language in informal situations leads
to a slowdown in learning Ukrainian, lowering of its status, mixing of grammatical forms, errors in the use of
vocabulary, orthoepic errors, etc.

In view of this, as an object of research we chose the aspect of bilingualism, which gives an opportunity to reveal
the minimum knowledge necessary for foreign students to communicate, perform certain functions at the domiciliary,
professional, and sociocultural level, which necessitates the determination of the ratio of monolingual and bilingual
factors in the textbooks created for students of this category.

The study of the features of Ukrainian-Russian bilingualism has led us to the conclusion that of the existing two
types of linguistic interference, the direct (or explicit) one is of particular relevance, which, unlike the indirect (or
hidden) one, is shown as violation of the language structure, which is associated with the specifics of functioning and
interpenetration of closely related languages. In any case, this process is characterized by a bilateral orientation,
affecting the deepest structural layers in both language systems.

Foreign students studying in Ukraine and choosing Russian as their language of instruction also study Ukrainian
as a Foreign Language as a compulsory subject.

Here, all negative effects associated with interference are most pronounced. Despite the similarity of closely
related languages at all structural levels, it is precisely this similarity that constitutes a «serious danger» (Muras, 2007,
p. 258 —261) to foreign students, as the inability to distinguish these features, the unconscious desire to use the elements
of the language that they have mastered while learning the Russian language often leads to numerous mistakes and
inaccuracies.

From our point of view, a comparative linguistic description of the investigated interference effects is necessary
for diagnosing and predicting errors in speech practice of foreign students studying Ukrainian as a second non-native
language, and determining the typology of difficulties and recommendations for overcoming them.

At the same time, the close connection of the methodology with linguistics in this process is an indisputable fact
for us, since to successfully overcome interference, data from linguistics, psycholinguistics and psychology are
necessary.
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The connection between methodology and linguistics is also showed in the fact that only when utilizing the
results of a comparative study of closely related languages in educational materials (textbooks, teaching aids,
dictionaries) can all the advantages hidden in the linguistic experience of bilinguals, and in our case polylinguals, be
achieved. On the other hand, the current level of development of linguistic methodology makes us turn to the recording
and analysis of errors as a reliable means of objectively evaluating the processes occurring in the linguistic
consciousness of a bilingual as a result of interlanguage contact. At the same time, this makes it possible to establish
observation of the process of switching foreign students from one language to another, to make far-reaching linguistic
conclusions, to outline the linguodidactic parameters of the necessary teaching materials, in particular, to determine the
lexical-graphic parameters of multilingual educational dictionaries.

In foreign linguistics, there are sometimes doubts that a comparative analysis of the grammatical structure of two
languages can predict the degree of difficulty in mastering the forms of the language being studied (Baudouin de
Courtenay, Weintreich et al.)

Our observations allow us to conclude that many difficulties associated with the acquisition by foreign students
of a second non-native closely related language, which is Ukrainian in the context of Russian being studied as a
specialty language, are due to the features of inter- and intra-lingual interference effects.

In this regard, it is necessary to define the term «interference» from the standpoint of linguodidactics. In
psychology, transfer, which in essence is interference, is defined as "a complex phenomenon of the human psyche, the
hidden mechanism of which allows a person not only to use his knowledge, skills, and expertise in mental and motor
activity, but also to transfer them to the newly acquired knowledge and skills (Psiholinhvisticheskye voprosy 1972;
Salistra 1966).

The transfer process is hidden from direct observation, but can be inferred from its results.

Usually, when teaching students a non-native language in the context of closely related Ukrainian-Russian
bilingualism, students successfully use their knowledge from their mother tongue (Salistra 1966). For foreign students
learning second non-native language, the transfer of knowledge is a much more difficult process, for it is based on
language universals, which are usually regarded as "patterns common to all languages or for their absolute majority"
(Novikov 1976:10; Zylberman 1972:22-23).

The issue of transfer is much more complicated in linguodidactics, since here the transfer is already considered as
a combination of linguistic and individual psychological factors. Linguistic factors are a reflection of the typology of
similarities and differences of the compared languages, and individual psychological ones are manifested in the
individual's facility for languages, in the features of their past language experience (Psiholinhvisticheskye voprosy,
1972, p. 88), resulting in a bilingual, and in our case a polylingual, developing the «feel of language», which is
expressed in the ability to use language means without resorting to knowledge of the language (Shubin1972: 43-44).

In our case, inter-lingual interference covers all levels of the compared languages.

In order to accumulate a «negative» language material, we conducted an ascertaining experiment, which allowed
us to establish a typology of difficulties in the acquisition of Ukrainian by foreign students caused by interference.

At the phonetic level, interference is shown already at the level of the formation of hearing and pronunciation
skills. Despite the fact that phonemic components of Russian and Ukrainian are similar, there is still a group of vowels
and consonants that do not coincide (Shpitko 2010). Thus, in Ukrainian, the phoneme /o/ is always represented by an
invariant [0], only in a certain position we observe [0"]. Unlike Russian, the Ukrainian phoneme /o/ in a weak position is
never represented by non-full variants and does not come close to [a], which should be brought to attention of foreign
students when performing phonetic exercises.

When introducing the Russian consonantism to foreign students, a lot of effort is needed to develop the
pronunciation skills of the phoneme /4/, which is always soft in Russian. These previously acquired skills are
automatically transferred by students to the Ukrainian orthoepic system, in which the phoneme /u/, as a sibilant, is
always hard.

A significant difficulty for foreign students learning Ukrainian in the context of previously studied Russian is the
correct pronunciation of a fricative sound [r], which exists in most languages formed on a Slavic basis. Students try to
pronounce it as a guttural voiced sound, similar to the one in Russian. The teacher should choose the right exercises to
strengthen the root of the tongue and the back of the throat, and then help develop the pronunciation skills for this
sound. These skills can be reinforced by pronouncing tongue twisters with students: /aracausi rasu i 2anxu 6 2ycensm
635U ckakanku;, I'ycensama im rearouyms, wjo U 6OHU CKAKAmu xouymv; or: [ycka epae Ha eimapi, reiromums 2ycax
2azapi; T'opobeys 2yka epaxa, Tasa 2amums 2onaxa.

Interference with Russian is shown also when pronouncing words with the letter "ur", which in Ukrainian, unlike
Russian, always means two solid sounds — [mr4]: [r406], instead of [1mo]; [mrampuii], instead of [mmpwii].

And there are a lot of such examples at the phonetic level, which requires a systematic work — measured
linguistically and methodically — from a teacher.

At the grammatical level, the difference in Russian and Ukrainian nouns on the basis of gender and number is
quite notable. For example, «cobaka» (Ukrainian — masculine, Russian — feminine); «myTs» (Ukrainian — feminine,
Russian — masculine), «mmocyn — mocyaa» (Ukrainian — masculine, Russian — feminine), «me6mi — medenb» (Ukrainian —
plural, Russian — singular), «asepi — aBepb» (Ukrainian — plural, Russian — singular, feminine).

Foreign students who have already acquired communication skills in Russian and proficiency in its lexical
means, use their knowledge to understand the lexical system of Ukrainian. That said, a part of the vocabulary is
common, has the same meaning and sound in both languages. Words such as «aBa», «pyukay», «rydoa» can be used as
«transpositional material that facilitates the understanding and activation of the vocabulary of a student who begins to
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learn Ukrainian» (Metodyka vykladannia...). Much more difficult to master are the words that: a) match the letter
structure, but differ in pronunciation («IHMCT», «CTyIEHT», «KHHUTa», «KOJIEKTHBY»); b) are distinguished by one or two
signs (both spelling and phonetically), but are also understandable («cTinm», «HIC», «BYX0», «BOIOCCS).

Words that are similar in sound but have different semantics also cause great difficulties, which results in
confusion and generates errors in language production among foreign students. For example, the word gpodausui in
Ukrainian means «beautiful», and the Russian lexeme similar in sound «ypodauswiii» has the antonymic meaning «very
ugly», which semantically corresponds to the Ukrainian «motBopHmit»; the Ukrainian 6ana semantically corresponds to
the Russian xynon, and the Russian 6ans to the Ukrainian zasws. There are many examples like this, and they testify that
phonetically similar words even in closely related Ukrainian and Russian may be non-identical and even opposite in
semantics.

Inter-lingual interference also affects the level of inter-lingual homonymy: so, the Ukrainian exionumucs
meaning «to bow, to greet» in Russian corresponds to the verb yxronumscs meaning «to avoid, to evade», or the
Ukrainian zuwumucs meaning «to stay, not to leave» corresponds to the Russian zuwumuscs meaning «to lose».

Interference is also shown at the lexical-grammatical level as violation of the norms of lexical and grammatical
compatibility, causing errors that the teacher should pay attention to.

Often, foreign students use word combinations we ouersiuuce na obcmasunu instead of the normative
Hessaxcarouu Ha obcmasunu, 30asamu exsamen instead of ckraoamu icnum (exzamen), ye 00 mene He GIOHOCUMBCA
instead of ye mene ne cmocyemocs.

A certain role in provoking errors in language production is played by the use of lexical calque, which results in
expressions like: ye sersiemucs npuxiadom instead of ye € npuxnadom, ye ruwnit paz doxasye instead of ye zauieuil pas
00800ums, nociamu 3axasnum aucmom instead of nadiciamu pexomenoosanum aucmom, dowxa 06'a6 instead of dowxa
020710UUEHD.

The same loan translation affects the grammatical level. This is well demonstrated by the example of the
formation of superlative adjectives, for example, the use of the word combination camuii 6ioomuii cneyianicm instead of
nausioomiwuti cneyianicm. This category of difficulty also includes the use of certain active participles unusual for
Ukrainian, e.g. the common 3zasioyrouuii kagedpoio instead of the Ukrainian 3agidysau xagheopu.

Differences in the features of closely related language systems can also be observed in speech etiquette, which is
especially important in language acquisition by foreign students.

This and the presence of clipped forms of greetings in Ukrainian: dobpudens, 0obpuseuip, na oobpaniu, which
are absent in Russian.

Essential differential sign of the speaking etiquette of Ukrainians is the use of a vocative case for addressing
someone, e.g Hadic [lempisno, Mapuno, nane nixapio.

Above, we gave some recommendations on a possible system of exercises aimed at removing the difficulties
caused by inter-lingual interference.

A bilingual, and even better a trilingual, active-type educational dictionary with anti-interference orientation
should undoubtedly be of help, and can and should become a reliable assistant in language production.

It should be remembered that if a native speaker often uses the dictionary as an encyclopedic source, a source of
replenishment of their linguistic knowledge, the foreign student, caught in the linguistic environment of their second
non-native language, uses the dictionary hoping to acquire an assistant in language production and construction of
statements, which gives answers to many questions revealing grammatical specifics of the studied language, features of
lexical and grammatical compatibility of lexical units, and determines the set of discourses revealing denotative and
connotative possibilities of lexical units.

In the described linguistic situation, the description of lexical units in the educational dictionary should be
preceded by the study of features of Ukrainian-Russian bilingualism, which we, using the terminology of L. Shcherba,
define as «autonomous, pure from the perspective of psycholinguistics, and marked by intensive contacts and inter-
lingual connections from the standpoint of linguistics» (Shcherba 1974: 19).

It is no coincidence that in his preface to the Russian-French dictionary, one of the outstanding theorists and
practitioners of lexicography L. Shcherba wrote that «there can be no two identical bilingual dictionaries for native
speakers and for a person for whom this language is not native» (Shcherba, 1974: 17-18).

CONCLUSION. In summary, we tried to give a linguo-methodological assessment of the linguistic situation in
which foreign students studying non-native systematically different Russian language have to learn a second — closely
related to Russian — Ukrainian language.

Our practical experience of working with such an audience allowed us to experimentally determine the typology
of difficulties caused by inter-lingual interference affecting all structural levels of the languages being studied.

We hope that recommendations outlined in the article will help to overcome the arising difficulties and make the
process of teaching foreign students a second non-native language easier and more successful.
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